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Abstract: This study uses Concept-Based Instruction in teaching metaphors to the ESL learners. Concept-
based curriculum and instruction is a critical link in making learning more relevant and interesting for 

students. This study aims to shed light to the teaching and learning of metaphors using Concept-Based 

Instruction in the context of English as a Second Language learners. It aims to explore how the 

concept‐based approach influences their development of metaphorical competence. The major concern of 
this study is to determine the effectiveness of Concept-based instruction approach in improving Grade 5 ESL 

learners' metaphorical competence in assessing the improvement of the subjects. The study assessed the 

Concept-Based Instruction as an Innovation to improve Grade 5 learner’s metaphoric competence in the 
selected private school students in the Schools Division of San Jose del Monte, Bulacan. The Respondents of 

the study were purposively selected which compromised of Twenty-eight (28) from the private school 

students in the Schools Division of San Jose del Monte, Bulacan. The goal of CBI is to stimulate development 

through the effective presentation of high-quality conceptual knowledge linked to practical activity, in which 
students not only internalize the conceptual knowledge but also learn how to apply it to their own goals in 

any of the school subjects taught, including language. The study revealed there is a significant difference in 

the pretest and posttest score of the students in the utilization of the Innovation in improving the learners’ 

metaphoric competence. 
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INTRODUCTION   

Metaphor is a recurrent, comprehensive figurative language that is very important to second 

language learners. It covers most of the figurative language to the point that some translation books 

often call it metaphorical language. It is used in practically every genre of text and every register of 

speech and is just as appropriate for explaining the inner workings of a "black hole" (a metaphor) as 

it is for describing the inner workings of the human heart (Veale et.al., 2016). It is so widely used in 

different cultures that speakers and writers frequently use metaphorical expressions to convey their 

ideas. And since its structure and application are culturally determined, understanding English 

metaphors necessitates a solid understanding of cultures, with special attention paid to metaphor in 

cross-cultural communication (Aleshtar et.al., 2014).   

Metaphoric competence is one's ability in comprehending and producing metaphors, usually in a 

second language or foreign language.  It is an important aspect of linguistic competence too. In a 
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study conducted by Aleshtar et.al., (2014), it is shown that metaphorical competence is significantly 

correlated to a learner's language proficiency, that is, the higher the learner's language proficiency, 

the more metaphors they can understand and produce. This is also supported by Littlemore et.al., 

(2013) showed that the proportion of metaphor used by language learners increases across the five 

Common European Framework of Reference for Languages (CEFR) levels. Hoang (2018) similarly 

asserted that there is a positive relationship between competency and the quantity of metaphorical 

expressions, albeit this is mostly true for grammatically accurate metaphorical terms. Thus, to 

genuinely achieve an advanced level of proficiency, it is necessary that a speaker develops a 

metaphorical capacity in the second language (Lantolf & Bobrova, 2014). 

However, most studies showed that metaphorical competence of ESL learners poses problems such 

as the ability to interpret, process, or produce metaphors. according to Kathpalia and Carmel (2011), 

it is shown that despite the fact that second language learners seek to utilize a variety of metaphors 

in their writing, such as grammatical, textual, illocutionary, and sociolinguistic, these are often 

unidiomatic and must be further developed for fluency in the target language. Consequently, with 

the frequent use of metaphors in various texts, it has the potential to be a substantial factor to non-

native English speaking learners' comprehension difficulties (Sandgren, 2014). And this is an issue 

since in the 2018 Programme for International Student Assessment (PISA), Filipino students around 

the age of 15 received a reading comprehension rating of 340 points, well below the global average 

of 487 points, and ranked last out of 79 countries. But despite the substantial amount of foreign 

research on metaphoric competence, there are yet no studies that have explored the pedagogical 

possibilities of teaching metaphors to the language learners that are conducted in the Philippines. 

That is the reason why this study is conducted. 

Concept-based curriculum and instruction is a critical link in making learning more relevant and 

interesting for students (Erickson & Lanning, 2014). It's a three-dimensional curriculum and 

instructional design that looks at framing the discipline's facts, knowledge, and abilities with 

generalizations and concepts rather than focusing on lower-level skills, facts, and themes like 

traditional curriculum does. Instead of memorizing information, students are required to consider 

deep conceptual understandings (Erickson et al., 2017). Vygotsky's sociocultural theory of mind 

influenced it. Sociocultural theory emphasizes the interconnectedness of social, cultural, and 

psychological processes by recognizing the importance of human language in communication, 

cultural representation, and conceptualization. It focuses on internalizing new concepts in order to 

know how to employ complicated meanings (semantics) in real-world contexts to perform 

intentionality rather than knowing ends (morphology) or word order sequences (syntax) 

(pragmatics). 

According to a study by Benhamlaoui (2021) investigating the potential of CBI model versus 

traditional instruction for improving EFL (English as Foreign Language) learners' understanding of 

the concept of tense/aspect in English and their use of associated forms, it was discovered that the 

CBI methodology outperformed traditional training in terms of boosting participants' grasp of 

tense/aspect as well as their use of the three target forms.   Additionally, some studies in the 

teaching of metaphor in EFL context showed that Concept-Based Instruction (CBI) is effective in 

improving the learners' metaphorical awareness, retention, and competence (Chen and Lai, 2015; 

Liu and Hsieh, 2020).  

Teachers must shift their focus to developing the conceptual mind by using inductive methods to 

guide students through concepts, generalizations, and principles, as well as using topics, facts, and 

abilities to enhance conceptual learning, not as a goal in and of themselves but as a means to a 

deeper understanding. Concept-based curriculum and instruction give the needed foundation for 

learning and create opportunities for student academic engagement and growth since it is linked to 

the learning process and how the brain absorbs, evaluates, and stores new knowledge (Erickson et 
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al., 2017). However, research on metaphor and second language education and the practical 

applications of this knowledge for language teaching have not been investigated (Hoang, 2014).               

Hence, this study aims to shed light to the teaching and learning of metaphors using Concept-Based 

Instruction in the context of English as a Second Language learners. It aims to explore how the 

concept‐based approach influences their development of metaphorical competence. So that as 

Hoang (2014) stated, metaphor will soon be valued in second language education in order to 

promote innovative metaphor-based practices of L2 teaching and learning. 

ACTION RESEARCH QUESTIONS 

This study aims to assess the effectiveness of Concept-based instruction approach in improving 

Grade 5 ESL learners’ metaphorical competence of selected private school in City of San Jose del 

Monte, Bulacan for Academic Year 2021-2022. 

Specifically, this action research will seek to answer the following questions: 

1. How may the Grade 5 Learners be described during pretest and posttest on metaphorical 

competence?  

2. Is there a significant difference between the pretest and posttest on metaphorical competence of 

the learners that were exposed to Concept-Based Instruction? 

3. What instructional implications may these findings have in an ESL classroom? 

METHODS 

This study utilized pretest-posttest true-control group design to determine the effectiveness of 

concept-based instruction in improving the metaphoric competence of Grade V English learners.  

The treatment group should be assessed both before and after the strategy or program is 

implemented (Samosa, 2020). Gain scores were used to describe the dependent variable, and the 

difference in scores between the pretest and post-test scores of the treatment group was measured 

and a metaphoric competence test was utilized as a measure of the performance of the treatment 

groups.  

One section of the treatment group got concept-based instruction (CBI) as an intervention among 

Grade V learners in acquiring metaphors in their English lessons. The pre-test, which was given by 

the researcher, was the focus of the first day of implementation. Following the delivery of the pre-

test to members of the treatment group, the researcher immediately began conducting lessons in the 

treatment group utilizing concept-based instruction. The hypothesis was then evaluated to see if 

there was a significant difference in the members of the experimental group's metaphoric 

competence test scores between the pretest and posttest 

The respondents of the study were purposively selected by the members of the research study. In 

this study, the researchers used a purposive sampling technique. It is a kind of sampling in which 

the researcher looks for common qualities or specific characteristics among the participants 

(Samosa, 2021). The study included Twenty-eight (28) Grade V students in the selected private 

school in the City of San Jose del Monte, Bulacan who were enrolled in the K to 12 Curriculum and 

were taught by the same teacher in the session in the SY. 2021 -2022. 

The researcher used the metaphoric competence test as a pretest and posttest. The usage of a Table 

of Specification (TOS) was required to ensure that it was reliable and valid in accordance with the 

Department of Education's Curriculum Guide. Samosa (2021) gave emphasis to the relevance of 

Content Validity Procedure in determining whether the test content accurately reflects the subject's 

content. Thus, the researchers used a researcher-made metaphoric competence test that was 

submitted to the experts in the area of English, such as Master Teachers, for content and face 
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validations. The validators were given the duty of making constructive comments and 

recommendations for the instrument's improvement, and they examined the test items' congruence 

with the learning competencies. 

In gathering the data, researchers submitted a request letter to conduct the study, as noted by the 

School Principal and researcher coordinator, to the Schools Division Superintendent for clearance 

and permission to perform the study in the selected private school in the Schools Division of City of 

San Jose del Monte, Bulacan. After receiving approval, the researcher provided the Informed 

Consent Form to all learners' parents/guardians so that the study could be carried out. They were 

told about the researcher's central objective and role in helping their children attain their goals by 

implementing concept-based instruction (CBI) to improve metaphoric competence in English V. 

Following the retrieval of the Informed Consent Form, the researcher delivered the metaphoric 

competency test to the study participants via a pretest. Another letter of request was sent by the 

researchers to the school's principal in order to officially carry out the study. The researcher 

followed ethical principles and issues relating to data collection procedures to ensure the 

confidentiality of the results. The researcher manually examined the metaphoric competence test in 

the form of a pretest and posttest after the appropriate data had been collected. The test results were 

tabulated and tallied using an Excel spreadsheet. Statistical Packages for Social Science (SPSS) 

were used to compute and process the obtained and tabulated data after it was tabulated. 

In assessing the improvement of the subjects, pretest scores of the experimental group were 

compared using the t-test of the independent means. The intervention was delivered to the 

experimental group after the pretest. Then a posttest was given after the intervention to see if there 

was a significant change between the experimental group's pretest and posttest results. The 

Weighted Mean was used to determine the improvement of the learner responders, the critical value 

and computed t value, they were statistically considered along with the p-value and an alpha level 

of 0.05. 

RESULTS AND DISCUSSIONS 

This section summarizes the data gathered using the study's research instruments. It interprets and 

analyses data acquired to characterize the effectiveness of concept-based instruction as an 

innovation for improving students' metaphoric competence. The findings of the study were as 

follows 

Table 1: Pretest-posttest of Grade 5 learners on metaphoric competence 

 Pre-test Score Posttest Score Gain Score 

Mean 84 88.61 4.61 
 

Presented on table 1 was the pretest-posttest of Grade 5 learners on metaphoric competence. As 

gleaned on the tabulated data, it indicates that before the utilization of the concept-based instruction, 

learners’ achievement in pretest were 84, then in posttest were 88.61. Hence, the learners’ gain 

mean score of 4.61%. In addition, it can be concluded that metaphoric competence as innovation 

had a positive effect on the learners’ achievement, as evidenced by the significantly greater mean in 

the posttest than in the pretest. 

In line with study of Liu and Hsieh (2020) which stated that CBI, specifically the STI design, 

effectively encouraged learners' metaphorical awareness/competence by mediating their 

appropriation and internationalization of metaphorical notions across the material, verbal, and 

mental levels. It also helps learners become more aware of the notions inherent in the target 

language, allowing them to internalize important psychological tools for meaningful and agentive 

cultural exploration. The teaching of metaphor in an EFL context backs up the findings, 
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demonstrating that Concept-Based Instruction (CBI) is beneficial in boosting learners' metaphorical 

awareness, retention, and competency (Chen and Lai, 2015). 

Table 2: Test of significant difference between the pretest and posttest on metaphoric 

competence that was exposed to concept-based instruction innovation. 

df t-test t-test critical value Probability level Decision Interpretation 

26 5.35 2.05 P<0.05 Ho is rejected significant 
 

Upon computing the data, it appeared that the computed t-value of 5.35 exceeded the t-test critical 

value of 2.05 at the degree of freedom of 26. The results are significant at 0.05.  Thus, there is a 

significant difference in the pretest and posttest score of the learners in the utilization of the 

Innovation in improving the learners’ metaphoric competence. As a result, the null hypothesis is 

rejected. 

The findings align with those of Negueruela-Azarola, et.al., (2015) who stated that this process of 

engaging with concepts and actively employing them with others in social interaction is the 

beginning of conceptual intra-action, which leads to language learning and growth. Similarly, 

Garcia (2017) demonstrated that learners consciously engage with a grammatical concept as a tool 

for thinking, both intrapersonal and interpersonal, fostering awareness of new conceptual categories 

in the heritage language in his paper presenting a pedagogical proposal for implementing concept-

based instruction. As such, it seems imperative to move away   from traditional pedagogical models 

cantered on rules and repetition in favour of ones that empower students and promote their agency 

as they co-create, transform, and co-own their learning experiences. Furthermore, C-BI has been 

shown to transform teachers into mediators who supply the sense-making skills and major teaching-

learning activity that allows students to be active participants in the classroom. 

PEDAGOGICAL IMPLICATIONS 

The findings of this study increase ESL educators' pedagogical understanding that learners, even in 

elementary level can internalize metaphorical expressions when given suitable material and social 

mediation based on their ZPD. Moreover, a concept‐based approach appears to be helpful in 

promoting their metaphoric competence. With these, teachers can mediate their learners' 

assimilation of metaphor concepts and create relevant, high-quality, and systemic cultural and 

conceptual tools like Schema for Orienting Basis of Action (SCOBA). More so, to engage their 

learners in exploring their learning environments they can also have  a variety of communicative 

activities in addition to CBI and SCOBAs. 

Moreover, A Systematic Theoretical Instruction (STI)‐driven pedagogical approach can be 

combined with the use of new technology during the instruction or even in designing digital 

Schema for Orienting Basis of Action (SCOBA) as high-quality mediational means, particularly in 

online classes. This will be a great help to introduce learners to the metaphorical expressions or 

concepts embedded in the language, allowing them to internalize important psychological tools for 

meaningful and effective learning. 

CONCLUSIONS 

The present study sheds light on the effectiveness of using concept-based instruction as an 

innovation in teaching metaphors and improving the Grade 5 learners' metaphoric competence in 

two aspects. First, that the use of concept-based instruction teaching metaphors carries beneficial 

effects is validated. And that instruction with Schema for Orienting Basis of Action (SCOBA) 

should be incorporated with instruction of metaphor in order to assist figurative language learning. 

The Learners exposed to Concept-Based Instruction are significantly different in pre-test and post-
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test results. With the significantly higher mean in posttest than in the pretest, the concept-based 

instruction had positive engagement and impact on the Learner’s achievement.  
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